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Learning Theories and Diversity
Learning theories explain how knowledge is created and transferred from the educators to
the learners through the learning process. These learning theories direct educators to make

instructional choices and develop personal philosophies of teaching, which guide their

instructional designs. An educator’s philosophy of teaching should consider potentia
the learning environment involved and develop ways to manage conflicts thagmay ari op'the

diversity. This paper presents a teaching plan detailing a topic from a course | intergsted in

nd moral principles used in nursing practice. It also
nd deal with ethical issues during practice. Therefore, the
nment that I will utilize for teaching is an institution of higher
learnin ifically anursing college. The anticipated audience for the course is nursing
st ts stitution of higher learning.
Constructivism Learning Theory
ifferent learning theories aim to describe the knowledge-creation process and learning.

Constructivism is one of the major learner-centered learning theories that stipulates that the

learner has an active role in building their knowledge and understanding. Learners actively



participate in their learning theory; knowledge is constructed based on their social or individual
experiences, hence the term constructivism.

According to Muhajira (2020), the primary idea of the theory is that critical thinking and
meaningful knowledge are constructed actively in a cognitive, cultural, emotional, and soCi
sense, whereby the individual learns through active involvement and engagement in
classroom. Additionally, the theory acknowledges the role of prior knowledgg/in learnifguaew
concepts based on the belief that individual learners interpret new concepts baséd on what they

already know. Learners also build knowledge from social constru namon beliefs and

shared expectations on values and behavior. More so, active gngagement participation in the

classroom entail the educator facilitating learning through ent of a supportive

environment and activities aimed at building on what t

learners already know.

other core units, sugh as

entail building’on the already-€xisting knowledge of general ethics.

ification of the Constructivism Learning Theory in the Intended Context

ows the constructivism theory's effectiveness in informing the nursing
rriculumn's teaching (Epp et al., 2021). In addition, nursing ethics is an application topic that
uire critical reasoning and thinking abilities. Therefore, the students will be required to

relate to their previous individual experiences in dealing with ethical issues in the process of

learning to assess and deal with ethical issues in future practice. Relating the new concepts to the



previous knowledge on ethics and ethical issues will provide a platform for the students to
participate actively in the classroom, thus boosting the learning process.

However, alternate theories that would apply in this context include behaviorist and
cognitive learning theories. Muharija (2020) notes that behaviorism theory stipulates that
learning depends on the learner’s interaction with the external environment and that g
process occurs when the learner experiences the consequences of interacting with the

environment. The theory is less applicable in the context of learning ethics in rsin

classroom environment since nursing students may have limited e itheethical issues

ethical issues in nursing practice.
Potential Learneys’ Diversity

Educators should considér the diver actors in a learner group while developing the

teaching philosophy and ide he approach that will best suit the group. The anticipated

diverse. The diversity factors in the intended learner group

learner group of nugsing

are age, gendef, multic alism, and ethnicity. The age diversity factor occurs when learners in

an age range that spans across different age groups. Age is a significant diversity

d learner group since the group is likely to include young students from high
ool and older students advancing their nursing studies.
urthermore, the learner group is expected to be composed of students across all genders,
thus a significant diversity group (Cary et al., 2020). Gender as a diversity factor is an essential

consideration in developing the educational content and selecting the instructional approach



since a diverse learner group should be taught in a gender-sensitive language, and the examples
and activities provided during learning should be gender sensitive. Fuentes et al. (2021) note that
educators should address the gender diversity factor in a learning environment by ensuring
gender inclusivity and sensitivity in the teaching process and participation activities.

The other diversity factors in the anticipated learner population are multic

and ethnicity. Cary et al. (2020) note that nursing schools, especially in the internationa

mostly have students from different ethnic and cultural backgrounds, thus for diverse

cultural and ethnic learner populations. These populations require tQ cansider

developing course contents that are inclusive and culturally sgnsitive, th omoting effective
learning for all learners. Leidl et al. (2020) also note that n tors dealing with a
diverse learner population group should consider the leagners’ needs based on the different
diversity factors involved and use the considerat rm the selection of teaching
approaches and strategies.

Evidence-Based Strategies ging Conflicts in a Diverse Classroom

Following the difference arise from the diversity factors, conflicts may be

inevitable in a diversge le tronment. Educators should, therefore, identify ways of
managing thegé conflictSithus enhancing learning. Among the strategies used to manage

conflic ing from diversity in a learning environment include cultivating a culture of respect

n rules/classroom expectations, actively involving the learners in solving
blems\emanating from diversity factors, and encouraging a sense of clinical and classroom
nity for all the learners (Valente & Lourenco, 2020).

According to Valente and Lourenc¢o (2020), the educator plays a crucial role in setting

the pace to address conflicts and manage the diverse classroom by setting up common rules and



enhancing respect for one another in the classroom. The educator should discuss the common
class rules during the first class with the learners and encourage the learners to abide by them to
create a safe and inclusive learning environment. In addition, the educator should encourage
respect for all by emphasizing the importance of respect in developing a safe and inclusiv
learning environment and guiding learners in mentioning their expectations in relati s
class.

Furthermore, the educator can actively involve the learners in solving 1§sues that result

from diversity, thus preventing further conflicts. Valente and Lou 0) nete that the

active engagement of learners in problem-solving builds theif capacity to e similar issues and

encourages them to prevent conflicts as much as possible. problem-solving process
usually makes the learners realize that the classroom ernwj should be safe for all learners
to enhance learning, hence empowering them to er conflicts. Most importantly,
educators can make the learners und d the esseprce of clinical and classroom community in
promoting learning and developing a leanming environment.

Conclusion

Learning thgori election of teaching philosophies and strategies. The

constructivist gheory is appropriate for selecting instructional strategies for the course and topic

identifi ve. The theory notes that knowledge is built on already-existing experiences and

nevihcon vital to recognize potential diversity factors in a classroom environment and

velop Stratégies to manage the diversity and conflicts that may result from the same.
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